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Abbreviated Statement of Task -

How can the science of
children’s health, learning, Transtorming the Workforce
and development inform A Unifying Foundation
how the workforce
supports children from

birth through age 8?




Think of how times have
changed....

m |f used to be impossible = Now it's nofl
to....



A CALL FOR CHANGE

IT USED T0 BE IMPOSSIBLE..

m “Education is the most
powerful weapon you can
use to change the world.”

® Nelson Mandela
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It always seems impossible until it’s done!



Linking Aspirations and Results

Vision:

A care and education workforce for
children birth through age 8 that is
unified by a foundation of the science
of child development and early
learning, shared knowledge and
competencies, and principles to
support quality professional practice

at the individual, setting, systems,
and policy levels.
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As aresult:

All children experience high-quality

and continuity in support for their
development and early learning.




Higher Education’s Role is Front
and Center

®m Produce excellent
educators for every child
birth to age 8

m Foster support and
professional development in
1t year of professional
practice

® Promote interactions and
best practices among
diverse professionals who
interact with young children
and their families




Transformation Demands Action

We have to step up! " A, POGO, THE BEAUTY OF THE
FOREST PRIMEVAL GETS M2
N THE HEART.

We have to be intentionall

We have to work together!

We have to changel!




Practice-Based Qualification
Requirement

® Recommendation 3

Strengthen practice-based
qualification requirements for
all lead educators working
with children from birth
through age 8

The recommendations in this presentation are
abbreviated; please see Chapter 12 for complete
recommendations and implementation considerations.




Rationale for
Recommendation 3

m Field experiences enable m Diverse field placements
educators to apply what help educators develop
they learn to real-world cultural sensitivity and
practice settings competence in working

with diverse populations of
= Supervised practice gives students and families

practitioners chances to
master necessary
competencies



Challenge

= The timing, duration, setting,

content and type of
supervision in field
experiences vary widely by
training program and by
professional role.

m For example: most states

lack specific standards
regarding sefting, length of
placement, or content to
be covered in field
placements — criteria focus
on hours versus other
measures of quality

Many practitioners enter
infant/toddler classrooms
without the guidance of a
field placement as part of
their fraining




Sample Actions for
Recommendation 3

m Agencies and organizations « Develop a greater
at the national, state, and number and diversity of
local levels should develop field placements
standards and implement capable of providing
guidance for expanding relevant professional
qualification requirements learning with
for all educators to appropriately qualified
incorporate an induction supervisors and mentors
period with closely
supervised practice before * Differentiate this
final qualification for requirement for
autonomous procﬂce IS experienced proc’ri’rioners
acquired Who are acquiring new

qualifications



Higher Education: Interdisciplinary
Foundation

= Recommendation 4

Build an interdisciplinary
foundation in higher
education for child
development.

The recommendations in this presentation are
abbreviated; please see Chapter 12 for complete
recommendations and implementation considerations.



Rationale

m To foster a fundamental
shared knowledge base
and related competencies
around child development
for professionals in
education, social services,
and health/allied health
professions

To improve consistency of
the knowledge base

To enhance
communication and
understanding among all
professionals who work
with young children




Challenge

Professional silos among
insfitutions, departments,
programs, disciplines

Divergence among
preparatory approaches
for educators, social
service professionals, and
health/allied health
professionals

Different...

m histories

m philosophies

m |iterafures

m heroes/heroines

m expectations

m research fraditions

m paths to matriculation




Sample Actions for
Recommendation 4

e Fund initiafives in higher

* Enact child development as

a cross-departmental, cross-
disciplinary foundation for
multiple professionals roles in
education, social services
and the health professions

e Core requirements for
coursework, other
learning activities, and
field-based learning
experiences

education to incentivize
interdisciplinary, core
foundation approach for
fields related to young
children.

Accreditation and

oversight review criteria for
educational and research
institutions should include an
interdisciplinary, core
foundation approach



Higher Education for Care &
Education Professionals

= Recommendation 5

Develop and enhance
programs in higher education
for care and education
professionals working with
children from birth through
age 8.

The recommendations in this presentation are
abbreviated; please see Chapter 12 for complete
recommendations and implementation considerations.




Rationale for
Recommendation 5

m To ensure and document
knowledge acquisition and
development of
competencies needed for
quality professional practice
with children birth to age 8




Challenge

® Lack of alignment of
content, curriculum and
pedagogy with the core
knowledge and
competencies identified in
the science of child
development



Sample Actions for
Recommendation 5

* Enhance the confent of « Work with local practice
higher education programs communifies

e confribute a practice-based
perspective to the design of
higher education programs

e course of study to include and
integrate child
development/early learning,

subject matfer content, * identify and develop appropriate
instructional and other and dK/erse field plopceEnpen’rFs)
practices, field experiences,
and methods to document e Establish cross-institutional
demonstrated mastery of relationships that bolster the
practice quality, availability, and
accessibility of higher education

« programs differentiated by age programs for care and education

range, subject matter professionals

specialization, or specialized
roles should also ensure
adequate knowledge across
the birth through age 8
continuum to support
consistency for children



Some strategies that would improve
workforce preparation are at odds
with current higher education
practices

How We Work Report Recommends

Solo Teaching ® Team teaching

m |ndividual Appointments = Joint appointments

m  Working within one's own programs
m Working across

programs/departments/institution
S

m Creating field placements only in
one's own discipline = Working in community sites not
generally associated with the

. discipline
m Specialized problem solvers P

m Broadly frained problem solvers




Institutional Challenges

= Lack of vertical alignment among Birth to Age 5
programs, kindergarten and early elementary on
campus

= Territoriality among higher education
programs/units

= Lack of birth to age 4 expertise among faculty

= Lack of high quality early childhood placements in
community programs and schools

= Lack of ‘qualified’ supervisors in early childhood
education fo meet state certification standards

= Financial demands of additional/new field
placements

= Tendency to ‘tinker’ rather than revolutionize
academic programs (Good to Great syndrome)




Professional-“Cultural”
Challenges

= Early childhood education, special education and
elementary education tend to function independently
(especially at undergraduate level)

= Programs in different units

= Lack of shared vocabulary

= Few common heroes

= Different scholarly literatures

= ECE curriculum tends to be dominated by the arts/play

= Special education tends to be dominated by behavior
management and skill development

= Early elementary curriculum tends to revolve around
reading

= Fear of downward curriculum push for children from B - 4
years

= Concern over lack of prerequisite skills in K-3 children




Academic Consiraints

120 credit hours for BS/BA
Push to complete degree in four years

High demand for school placements at all
levels of certification

Little change in operating dollars (even as
courses/demands increase)

Labor intensive criminal history checks
Dichotomous view of ECE - Birth-5 & 5-8

Lack of faculty to cover depth/breadth (i.e.
1 person programs, few infant/toddler
experts in education programs)

Lack of faculty with infegrated
perspective/background/experience



CROSSING the CHASM .




Sample Strategies _

= Establish cross-institutional
relationships that bolster the |
quality, availability and accessibility
of higher education programs for
care and education professionals

=Develop professional learning
communities across disciplines and
departments

=|ncentivize cross-department
preparation

=Use teaching teams from different
disciplines to provide core content



More Sample Strategies

Educate doctoral students as future faculty to
exhibit blended competence Birth to Age 8

Move beyond token courses/brief mentions in
classes to stronger intfegrated emphases

Incorporate specific coursework and
practicum experiences that address
transitions among program levels Birth to Age 8

Educate school leaders to administer ECE
programs Birth o Age 8




Sample Research
Needs/Questions

= How well do BS-level students
integrate principles learned on one
age group to other age groups (i.e.
child guidance, family partnerships)?

= How well do BS-level teachers from
blended programs meet the needs of
schools and children with special
needse

= What add-on specializations are
needed at Post-Bachelor’s level to
cover the entire age-span birth to 8¢




In the academy we need to
rethink...

Academic Time Real Time




THE TIME IS NOW!

®m Can we, will we, dare to be different?

= Will we go beyond talking about risk-taking, to actually
doing 1t?

® Do we have the emotional stamina to withstand people

telling us that a new idea 1s naive, reckless or just plain
can’t be done?

® Are we ready to make the impossible POSSIBLE!!



Marjorie Kostelnik

College of Education &
Human Sciences

University of Nebraska-Lincoln
233 Mabel Lee

Lincoln, NE 68588-0234

mkostelnik2@unl.edu



