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The Power of K
Norrh Careling Posivion Staremeny on Kindergarrens of ohe 20° Cenmry

The Mandate | The puiding mivdon af the Nortb Caroling State Hoard of Education i thai soery
public schood student will pradudis from bigh school, plebally competitive for work
amd postsecondiry education and prepared for life im the 207 Cemtury”™ (MO Simie
Board of Education, 2006)

Kindergarten professionals are charged with the responsibility of leading the
joumney of leaming and growth for N.C. students by providing the social and
educztional foundations necesary to prepare students for life in the 217 Cenpury.
While fostering collaborative connections with families and communities, these
educztors alss must develop positive relationships with each child; provide

safe, supportive, and inviting environments; offer differentizted and fdporous
curriculum and instruction; and deliver meaningful and authentic assessments
of a child's potential. In order to ensure the success of this charpe, kindergarten
professionals must be empowered by a supportive and knowledgeable
administration that provides the necessry infrasrucire, essential resources, and
on-poing, high quality professional development.

The Power of K | The early childhood years, birth through age 8. are the mos: powerful years for
lmaming. prowth and development in the life of a child (Jensen, 1998} Carrently,
kindergarten holds 2 position in edumtion as one of the stanting points for
attitudes ahoue learning, tezchers and schools that children and Rmilies will carry
throughout the years of schooling and beyond.
It is critical thar kindergaren programs:
® Uiilize evidence-hased practices.
®  Hedp children achieve the knowledpe, skills and dispositions that
PrumobE Onpoing Suocess.
" Prowvide indoor and ousdeoor eovirenments and experiences that reflect
appropriate practices for children of varying abilisies.
®  HRepresent a community of learners.
®  Include families in meaningful ways.

= Yaloe diverse cultures.

Kindetparten Today | In the 21% Century, educators must mees muliiple demands from national, state
and loml leveds. These expectations are based on federal Mo Child Lefe Behind
regulations, puiddines from state and local boards of education and district
mandates and expectations. Teachers at all grade levels feel the pressure of this
increased sccountability and siringent expectasions for their studenss.

Kindergarten teachers are caught berween what research suppores as effective
environments and experiences based on knowledpe of how younp children

lzam and develop, and the promotion of scripted programs and practices thar
typically do not respond 1o children’s individual needs nor take into account the
view of the whole child as a learner. Based on kindergaren’s unigue position in
education, this critical grade level “suffers from the middle-child syndrome [and]
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Kindetparten Progtams
of the 21" Century
Intentional Teaching

and Leaming

straddles the worlds of preschool and dementary school” (Grawe, 2006). Becaus:
of this precarious place in education, many kindergarten weachers strugple with
implementing federal, smate and local standands while astempting to remain true
to the bearning syles and developmental needs of their inoreasingly diverse 3 year
olds...a delicate balancing act for these dedicted edumtorns.

Kinderparten proprams of the 21" Century must reflect both the experiences of 3
year olds and changes to sociery. Many young children today:

®  Live in a fast-paced world.

Are technologically savvy.

Use television and the Internet as a primary means of communicagion.
Are exposed 1o more danpers and threats than their parenis were ai
their agze.

Spend more time inside than ourside.

Are more overweizht than the peneration before.

Spend less time with their families than they do in child-care.

Live in increasingly diverse communities.

Although the 21* Century brings many new experiences for young children in

a technolopically based woeld, their developmental patterns, rates and ways of
lzmming have not changed_ Recent brain resmrch shows thae children in their
kindergarten year are szill in a wery sensitive period for brain development. As
young children actively interact with the environment, “the synaptic connections
of stimulated neurons become increasingly elaborte” and “the brain is
especially responsive to stimulation” (Berk, 2006). Experts in neuroscience and
child development agree that “young children need a wide variety of ordinary
experiences during this phase” with opportunities o explore their world through
their senses (Gullo, 2006 Jensen, 1998). Kindergaren children must be
appropriazely challenged o progress academically and socially; howerer, “when
classroom expericnces are not attuned to children’s developmental needs and
individuzl chamcteristics, they undermine mther than foster children’s learning”
{Beck, 2006).

Kinderparten clasmoms of the 21® century must be places where children of all
circumstances and all leaming abilities can thrive. Morth Caralina must continwe
to prepare students for the furure while honoring the original kindergarien
program ohjectives of providing both “a garden fer children, a loction where
rhzll,ra.n observe and interact with nature, and also a garden & children, where
they themselves can grow and develop” (www.frochdweb.org, 2006}, Educators
of young children must ask, How do the kindergartens of the 21% Century
support the devedopmental needs of all children while providing challenping and
meaninghul educational experiences?

The Morth Caralina Department of Public Instroction and the M.C. Birth
Through Kinderparten Higher Education Consortium support kindergarten
programs in our state that respond to the complex needs of children by linking
instructional practices, the physical environment, and leaming oppormunities
to the unigue characteristics of 3 year alds. In this ape of acoountabilioy,
kinderpartens must be desipned to address the academic, physical and socialf
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emational domains of education for young childsen. According to Elizabeth
Graue, former kindergarten tescher and professor of eardy childhood educasion at
the Uni’v:r:i.t}- of Wizconzin-Madizon, “It is .:.bmulu'bd.:,r reasonable to expect that
kindergarten is about playhul larning and leaminghul play, and about academic
socialization and sedal academics. To make the most of the kindergarten
experience, a teacher must be 2 master of knowledpe about specific curdiculum
content, ahout children in general, and about her students in particular™ {Graue,
20

Kindergarten clasmooms in North Carclina mast be appropriaze places for young
children to bearn through engaping and interacive experiences puided by orusted
and nuriuring adults. These aduls also must provide challenging, yet achicvable
leaming experiences for each individual child. This is no easy task. It requires:

® A dedicated and knowdedpeable teacher.

B A dedicated and knowdedpeable full-time teacher’s assistant.

®  Support of the school adminisirator, who is knowledgeable abowt the
educasion of young children.

®  Purpesehl planning based en the MC. Standand Course of Study and
children's interests and needs, all of which build upon a child’s previouws
knowledpe and experiences.

™ Suppart for children with special needs.

= [ntentional child and vemcher interactions.

= A broad repertoine of instructional practices that strike a delicaze
balance across a continuum of child-initiated experiences and vmcher-
directed instruction;

®  Child-initiated and tmcher-supported play.

A vasiety of lesrning contexts within an integrated day, inclhading
whale group, small growps, leaming centers, outdoor experiences and
daily routines,

®  artneships with fmilies and the community.

®  Culurally sedevant curdodum that is desipned with leamers’ cultul
values, knowledge, and ways of lmrning mken into accoun: (Trambull
& Pacheca, 2005).

®  (Mngping, authentic assessmenis that drive insnection.

®  An inguiry approach o onpoing professimal development for teachers.

The debate around the definition of play and fis benefit to a young dhild's
education remains ongoing and wnresolved. Some say thas play is compatible
with and necessary to the young child’s education. Others belseve play is at odds
with education. The N.C. Department of Public Instruction believes that play
iz at the core of a kindergartner’s leaming and development and that it & an
essential element of a child’s education in the 21" Century.

PMlay is "a dynamic, active and constractive behavior, It is an esential and integral
part of all children’s healthy growth, development and leaming across all ages,
domains, and cultures. ... The absence of play is an abstacle to the development
of healthy and creative individuals™ (lsenberg & Chuisenberry, 2M2). Through
an interactive, play-based curriculum, children develop cognitive skills as they
“explore, imagine, imitate, construct, disoass, plan, manipulate, problem-salve,
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dramatize, create, and experiment” {Nebmska Department of Education, 2001).
All the while, teachers intentionally weave poals and objectives from the N.C.
Standard Course of Smdy for kindergarten into each experience. Acconding to the
American Academy of Pediatrics, “Mlay is integral to the academic environment;
-. it has been shown o help children adjust to the school setting and even o
enhance children’s learning readines, learning behaviors, and problem-solving
skills” {AAT, Wé). Mumerous studies have shown a direct link between play in
young children and “memarny, school adjustment. oml langusge development,
improved social skills, and self-repulation” (Bodrova & Leong, 2003). Researchers
believe that play provides a strong foundation for intellectual growth, problem
salving and creativity. These are necessary skills for the 21* Century where
“creative problem salvers, independent thinkers, and people with expert social
acumen will inevitably surpass those who have simply leamed to be efficient at
petting the right answers™ (Hirsh-Fasek & Golinkof, 2003).

The M.C. State Board of Education has charged that “all students will graduase
from a ripormas, relevant scademic program that equips them with the
knowledge, skills, and dispositions necessary to succeed in both postsecondary
education and 21" Century careers and to be pamicipating, engaged citizens.
Instruction and leaming must indude commitment to a knowledge core and
the application of that knowledge core to solve complex, ral-wodd problems.
Schoals must ensure rigor and reevance and puarantes supportive relationships
for each sudent in the public school setiing”™ (Morth Carolina School Board
policy H5P-F-01a).

Kindergarten students are innately cosious and natural problem solvers.
Recognizing these qualities, effective kindergaren temchers provide a rigorous and
relevan: curriculum. They intenticnally create opportenities for:

Interactive, challenging, and relevant leaming experiences.
Inguiry-based learning.

Construction of knowledge.

Solving of real life problems.

Emotionalfsocial growth and development.

Phyzical growth and development.

Lanpuage prowth and development

Collaboration.

Creativity, imagination and innovation.

Decision-making,.

It is through these oypes of experiences thas kinderparten students develop and
demansrate the 21% Cenmry life skills of critical thinking, communication,
lmdership, collaboration, contextual leaming, global awarenes, information and
media literacy and citizenchip.

Recognizing thas experiences in the eady childhood years can have 2 powerful
impact on the children of North Carolina, the imporance of high quality
kindergarten proprams and practices becomes apparent. Morth Camling has been
a leading proponent of public schoal reform for many years, especially in the beld
of early childhood education. Continuing this tradision of mnoevation, Morth
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Carclina has the oppormunity to once again take the lead in supporting excellence
in the kindergarten programs for the young children of our state. Through a
culturally respecthul, indusive and appropriately challenging curriculum, coupled
with a broad repertoiee of instructional approaches, kindergarten children will
grow and develop into independent, criticl thinkes empowered o succeed in
their futre school endeavors and to become productive citizens in the plobal
wadd of the 21" Century.
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*Demonstration Program: Mission

Pre-Kindergarten & Kindergarten

Lead by modeling, sharing, promoting, and
articulating effective learning environments,
curricula, and instructional practices

Learn, model, lead, and empower to effect change for children



http://www.dpi.state.nc.us/earlylearning/demo
http://www.dpi.state.nc.us/earlylearning/demo

*FirstSchool

*Frank Porter Graham Child Development Institute, UNC Chapel
Hill

*“FirstSchool partners with school communities to focus on
improving PreK-3rd grade school experiences for African
American, Latino and low-income children and their families. The
FirstSchool team provides research expertise and professional
development support in collaboration with districts, schools,
administrators, and teachers.”

“http:/ /firstschool.fpg.unc.edu/



*Setting the Stage

*Physical Environment
*Emotional Environment
*Meaningful Relationships



Environment

We strive to create classroom environments which allow

children to be active learners who practice self-
regulation, grow and learn within and across all
developmental domains and content areas, and feel a
sense of belonging to the community.



Video to

ne classroom examp
ttps://vimeo.com/49



https://vimeo.com/49351134
https://vimeo.com/49351134

BLOCK CENTER

RATIONALE:

Fesearch suggests that block pley provises 3 wide vanety of
lzaming opportmities, Including possibiliies o help chidren
develop ihe specisl rezsoning sils Important for ISer SCence,
Technoiogy, Engineenng, Mathematics [STEM] lzsming fersh,
Casey, &nd Young, 2008]. Children have opportuniti=s o develap
understandings related i geometry, number 2nd messPEmENL
Lanquage, [teracy, crfical tinking, probiem sohing and

soclal siills are devaioped, practiced and refined 3= childmen
Engage In the process of pianning, discussing, and compietng
construction projecis. Wien children are prowidsd autonomy,
with adult support, in the block center, they devsiop ntiative
and sef-requiation sKis.

DRGANIZATION:

Consideration shouwd be ghven o he locaion of the biock
cenizrin e classrmom Depending on e types of bincks znd
construction materals svalable, you wil nesd @ large ared of
1100F SPACE ) SCCOMMOLEs the Erger Structires Tist ar bult
uEing the classic wooden unit blocks andtor 2 lame Labie for &
ebzhie and comforsbie wosing space for smaller construcTon
matensis, such 55 LBQos. Separstng the woosen unit hlocks snd
the bulldng space apsr nm S oiher bulding metersks helps i
ensure that children fully sxpedencs he mathemstical and arstc
capebiities of fe wooden unit biocks. it s best io have this
cenizrincated out of T2 requiar iraMic pafism of the ciassrom,
perhaps protected by sheving on thres Sdes, 50 Tat Sctues
can be bult sxsly wilh [Ee dsruption and left undsturbed for
Turmer work. The binck cemier should be cansfully organized o
mzie 5 use eagy forchildren b find whst ey need and essy

{0 cian up. Traced outines of bincis teped i low shetves help
Chiltren Inow where unit tincks s 1o be repiaced on shelves,
and piciure [abels on contsiners Relp childeen find and return the
godtionsl construction matedals and accessoses that are used bo
ennance ihe congrucions

SUGGESTED MATERIALS:

BUILDING MATERIALS
= Wionden Linit biocks {proportionsl st of harswood biocks)
* Emaller comstrucion matersls such &5 LE?:I'S.
I:I]I1I1EII|]I1g cubes, LBS‘[, Star Buliders, magneu-: plocks,
pipe bullders, bristis biocks

ACCESSORIER

* Peopie igures

* Animas |e.g, 0, Tamm, ocesn]

* Transpartztion je.g. vehickes, signs]

* Mazsuring fools (2.0., tape measure, rier, yamstick]

* DOpen Ended materias serving muttiple purposes =g,
natural abjecis such 25 Pocks, stcks, leaves; Tabmc, cut
up pizces of carpet and floosng Scraps bo Se a5 grass,
waler, Tioors, etc.; plastic plantsMowers)

Wiritng Tools [e.g., Block Joumal, scolch 1ape Tor
hanging signs &nd labels, pencils, crayons, paper

* Eooiis relaied 1o bulldng o spark Idezs, suppor problsm
£0l¥ing, 504 PEEFENCE ) BNNANCE CONSFUCTON Wk

THE INTENTIONAL TEACHER:

* Hasa mI:lH]IJng WHEU-}E' and unde I'EIEH["HQ of the
elgle stendands, the curdculum and constnicts

* Obssrves, TAKBE NDES, 35S Queshions, probes, capiunes
vided and audio fE'[-l:lI'ﬂIﬂg. collacis work sample-s as
hefshe 1I:II'ITI31|'i'E|'5' ESEEsSRE Children &5 mE'f @0, make,
EBY, OFWRLE

* Knows the EI-'B';ES- of block I:quUIng and u=es that
information o extend biock wark (Camying, Plling,
D:ﬂ'E[-“'I-;,HEhI'I-; Elaborate Constructons)

* Knows that imited matenials [ead to confick

herefore ensures that there are enaugh matenals
In the block center to accommodate the number o

children wordng there

= |g cureful nat bo 35k boo many guesSans that may
interrupt children’s Tinking and cresthty
= Knows when bo Inbesect with probes and comments
and when o step back and abservs children work snd
probiem-saive on thelr own Sndor wie pases
Encourages sale biock wos y having clesr mxpectations
abiourt howw 1o safety work with and remove biocks without
imocking over stuctires and damaging the matenals
= Validates and exdends the childrems work by telking with
chil dren 3bout thelr structures, Interecting spproprate
vocabulary, descAbing what T child has done, and
g5king open endad quesTons Tist snourage crbics
thiniing fe.g., "Wy do-you thini this par of your buliding
keeps toppling over?”; “if e malman wes going to
Oedlver mal 1o 2l these buldings, hos would he now
whare 1o dallver i177)
Refrains from making |udgmentaliewalustive comments
such 35 “That Is so prettyl” and instasd facusss on
what the child has done, such as °| ss= that you wsed
two it blacks %o make one long biock "
Incorporstes block wark Inta ather currculum areas
|B.g.. Witing zbout 3 stascture that was hullt; Using
blocis to recreats something expedenced on a field mp)
Encoursges children to sxpermant with new Ideas and
maieals and to leam from mistakss
Supposts colaborative wank snd nagatistion skils by
Encoursging children 1o wark tngether (2.0, “Canos =nd
Hung, what 3re you e planning to bulld today?")
Understands that confilct can be exc=lent leaming
opporfunfiies and assists with confilcts that may arss
when doing 50 d2.g, “Mary, Luis ks womed that when
you stack the biocks on bap of what he has bullt that you
My knock the whiole stnicture gyer. VTt c2n you do
0 help make sure that you protect his work?")
Empnasizes e process of bulding (2.0, planming,
critical thinking, probilem salving, trisl and error, cause
and effect], more than the product of what |s completed
Gives children a S~mimule waming prorto cleaning up
o help children come 1o 2 stopping polnt with thelr work
Frovides 3 routing for kesping siruchures up ower 2 period
of time If children are sHIl workdng on thelr comstruction
|, putting sl of the lonss At bincks away while
kseping the structure standing placing = pertially
complsted construction on 3 “save trey™ with hisher
name and piacing that tray in 3 pre-Sesignated place)
Recogrizes that cleaning up = large number of bocks
can b overwhelming for children Therelore, e
teacher suppors the clean-up process by providing
ampiz ime for clesning wp, Including children woo
may not have hesn buliding o help put metefsis awey,
and chunking the clean-up process to make | mone
mansgeatls (2.9, “Bnttamy & Chios, canyou be n
charge of putting all of the vehlcles away?™; “Santlago,
Jung, &nd Crystal, can you three b in charge of
stacking all of Te square blocksT)

* Provides an opportunity for children to share thelr
block work and discoverias with the class by providing
time for T2 bullders bo teik about thelr o with the
class, hanging photos with captions In the classroom,
documenting thelr work In 3 clas Botk Book, andiar
providing photos of thelr work b wefte sbout i 3t 8
Izter time

IN THE BLOCK CENTER, CHILDREN CAN:

= Racreate the word amund them, using Tz biocks o
express thelr understzndng and perception of what
they see

Seif-select tasks of personal imterest and remain
engaged In the task for increasing perods of ime
Lezm bo express emofion spproprsiely, share,
collsborsiz, and problem soive with others

Lesm the charactenstics of different shapes and nobs
similzrities snd Sferences bebwesn e shapes

U=z problem-sohing strstegles (such as inal and srror
to figure out how fo make 3 brdge, window, or doar
Usa the structure Tor dramatic play

Mzke [abels and sgns for thelr bullding fo communicsia
i others abowi the work {"Erocery Store™, "Do not
enter”; "Fleass 9o mot fouch”; "Ticksts Here"™)

Sort and classty objects by color, shape, sie, and tedurs
Expinre messurement concepls by finding out answers
to thelr cwn questions (e.g, “How tal 15 my bulldingT™;
*&m | taller than my bulldng?™; “Can | Nt a person
through this doar?)

Discuss thelr thinking and processes once & siructure
Is completed and answenng questions ke "I g fisnd
wens Joing to bulld & eeachy ke yours, what
AOViCE would you givet”

Hae 20 |dea and/or develop 8 plan for thelr construcion,
answering guestions such &5 “Which bulding materisls
would be besttouse o bulda 37 "How many
blacks do | think | 'will need o bulld thal?™ ; “How 2 |
make it taller sothat it is seady and dossnt fall™

* Estabksh hand dominencs

= Devaiop gross and fine motor control

&Aﬁ:"



MC STANDARD COURSE OF STUDY & CONSTRUCTS

APPROACHES TO LEARNING

ENGASEMENT N SELF-SELECTED ACTIVITIES CONSTRUCT,

= Children understsnd that dally dassmaom FIUENes provide
opportunities forthem b make cholces of intsrest

= Children unssrstand that making chobces. sliow hem
1o pursue thelr inerests.

= Children unssrstand that Sey canmaks a plan and
accomplish a task of Imerest o them, even when thers
are other things going an around them.

= Children unssrstand that when they ars workdng bowsnd
compietion of 2 plan, there may be distractions and
Imermuptions, but thelr task will b2 thers when they
get back.

COGNITIVE DEVELOPMENT
MATHEMATICE

K.CCE  Count o answer T ManyT™ qUEsTons about as
many &5 20things aranged in 2 line, 3 rectanguiar
arr=y, of 3 clrcle, or &5 many as 10 things in a
scattered confiqueation; ghven 8 number from 1-20,
cour out that many ob{ects.

KOCE  identity whetherthe number of ohjecis In one group
Is greaterthan, less than, or equsl o fhe number
of objects In snother groug, £.0., by using matzhing
and counting strategies.

KMD.1  Descrbe measursbie stvbutes of objects, such
a5 lengih or welght. Descibe seversl measursbis
abirbubes of 3 single object

KMDZ  Directy compars two objects with 8 mezsurale
abirbubs In common, o see which abject hes
“mare of*/"less 0" Fie strbute, snd descrbe
the afference. For example, diFectly compare the
heights of two chilaren and descbe one child =5
talerisnomEr

KMD2  ClassHy objects into gven categomies; count the
numbers of abjects In e5Ch cxiEqory and sor T
catagonies by count. [Mole: LImi cxiegory counts to
be Iess than or equal io 1]

KE. ety and desciibe shapes fquares, clrcis,
trangles, rectangles, hexagons, cubes, Cones,
cylingsrs, and spheres)

KG1  Descrbe objects in iz environment using names of

shapes, and descbe the relative postions of these
nb|ects using temms SUCh 85 above, below, beslde,
I FOML of, behind, 208 next o,

KG2  Comectynams shapes reqandiess of thelr
nPENtatons of overs See.

KE3  igentfty shapes &s two-@mensional {iying In 3
plane, “fizt") or theee-@imensional “soild”).

KG.4

Anziyme and compsre bwo- and three-Smensknal
shapes, In different skes and orentations, using
informal Iznguage o SescAbe helr similares,
d@fierences, pans (24, number of skes and
WEMICES/ “COMERS") and oiher SRS g,
heving sides of aqual lengts).

Model shzpss In the wand by bulding shapss
firom components |e.g., sticks and clsy balls) snd
drawing shapes.

Composs simpie shapes to fom larger shapes. Far
example, T2 you jain Brese two trangles with full

sides bouching to make a rectangle?”.

OBJECT COUNTING CONSTRUCT: Children recognize st

counting talls T2 number of objects.

SCIENCE:

KPL1  Compare T2 relative posttion of varous abjects
observed Inthe classroom znd omslde using
P HIOnN wors,

KPZ1  Classty objects by ohservabie physical proparties
Wnchwdng 522, color, shape, bexture, welght znd
MebiiyL

KP22  Compare T2 observable physical propertiss of
dniersmt kinds of maierals (ciey, wood, cloih,
[peper, ete.] from which objecis are made and
how they are used.

SDCIAL STUDIES:

KG.1 Use geogrEphic repressations 3nd tEms 1o
describe SUPFOLNANZS.

KG.1.T  Usemeps by locate places In the classroom, school
&nd home.

KE.13  |denty prrysicsl festures |2.g., mountsins, hils,
IMwers, [akes, mads, Bic.L

KB4 lot:stions In the cassroom using postional
WOPLE (2., NESNTSE 1Mo, abows/hEnssT, ate.).

KE12  Explaln how |obs help people meet thelr nsads
and wants.

EMOTIONAL & SOCIAL DEVELOPMENT

K.MEH.1.1 Aecognize feelings and ways of expressing them.

KJCR11  Explaln reasons for sharng.

KN12  Creabeorginal art that expresses dess sbout oneselt

KLY Wse visual s 1o Busirate how peopie SXpress
miemselves differentiy.

KCH23 Understand that artists sometimes share matenals

KCaG1

and |0eas {collsboarzton).
Undzrstand the roles of 3 citizen.

K.CAE.11 Expmpiy posithe reéstionships trugn tsir play
and friendskip.

K C&E.12 Explaln why ciizans obey rules n e classroom,
5chool, heme and nelghborhood.

EMIOTIONAL LITEAACY COMETRLUCT.

* Children ungzrstand that emobions may be Expanenced

In thedr bodies and expressed in thalr behawiors,

* Children understand hat emotions may be recognized in

themssives and others.

HEALTH & PHYSICAL DEVELOPMENT

KPCHZ1  Racognie the mesnings of traffic signs
and signsis.

KPCH22  Expleinthe henetits of wearing seat belts and
bicyche helmets.

KPCHZI  Nlustrsie howbo gt hiedp In an emanency.

KPCHZA  Idemiy approprisie responsas b wamming
SIgFTs, SRS, and Lbets.

CADESING MID-UNE CONSTRUCT: Children are [2aming
that crossing the midine with fine and gress mobor actvitles
Enables them to pesfom tasis more eficlenty.

FINE MDTDA-GRIP SN0 MANIFULETION & HAND

DOMINANCE CONSTRUCT. Children are leaming io coondinats

muscle groups bo perfiom fine manipuiation of objects and
skl use of 1ools, while moving iowards fine mator siils

peromad awomsticaly wih 2 focus on content and outcoms.

LANGUAGE DEVELOPMENT & COMMUNICATION

W B2

W3

Use 3 combinztion of drawing, Scisting, snd
writing to compose informativefexpianatony texds in
which they nams what Fizy are wrtting about and
supply some imarmation about me topic.

Use 3 combinztion of drawing, Sickating, andwiiting
fonarate 3 singie event or several loos sy linked
ey, tell about the events i the arder in which they
oCCuPred, SNd pPoVSE 8 reacton 10 what izppened
Demonstrate Comman of the convertiens of
‘stand s English qrammsr and Usge when writing
or EpEsing.
Demonstrate command of the convertians of
standzr English capitallzation, punchestion, ang
speling when WiEng.

Usp words and phrsses scquired theaugh
COMYErEEtions, FesAng and being resd 1o, snd
responding in fexts.




APPROACHES TO LEARNING
* Make choices of interest
* Pursue their interests
* Make a plan and accomplish a task of interest

COGNITIVE DEVELOPMENT

= |Understand the positions and motions of objects
and organisms observed in the environment

= (Classify objects by observable physical properties
= Compare the observable physical properties of
different kinds of materials and how they are used

= Compare numbers
= Analyze, compare, create, and compose shapes

= |dentify locations in the classroom using
positional words

* Understand characteristics of the Elements of
Art, including lines, shapes, colors, and texture
= Count to answer “how many?”

HEALTH & PHYSICAL DEVELOPMENT

= Apply competent motor skills & movement patterns

* |llustrate personal responsibility for actions &
pOSSEssions

= (Classify foods by groups in MyPlate

= Coordinate muscle groups to perform fine
manipulation of objects and skills use of tools

* Cross the midline

CME] = KNMEH1Z » KPR = AKE MOTOR GRIFAUENIPULATION AND HAND
JIMMANCE CONETRUCT = CROSSNE MID-UNE CONSTRUCT

SCIENCE
CENTER

RATIONALE: Research shows the

importance of early experiences
in science so that students

develop problem-solving skills
that empower them to participate

in an increasingly scientific and
technological world (NSTA).

QUESTIONS TO ASK:

How can we find that out?

Could that happen a different way?

What would happen if...7

What do you notice?

EMOTIONAL & SOCIAL DEVELOPMENT

* Recognize feelings and ways of
expressing them

* |llustrate personal responsibility for actions
and possessions

* Explain reasons for sharing

= Exemplify positive relationships through fair
play and friendship

* Understand that emotions may be experienced
in their bodies and expressed in their behaviors

* Understand that people may feel and respond
differently in similar situations

KMEHL] = KNEH13 = EICALY » ECEGLT » EMOTIONAL UTERACY CONSTRUCT

LANGUAGE DEVELOPMENT & COMMUNICATION

* |Ise a combination of drawing, dictating, and
writing to compose informative/explanatory texts
in which they name what they are writing about
and supply some information about the topic.

* Participate in collaborative conversations with
diverse partners about kindergarten topics and texts
with peers and adults in small and larger groups.

* Ask and answer questions in order to seek

help, get information, or clarify something that
Is not understood.

* [emonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when wrting.

* UUnderstand how to respond to directions, re-
guests, and commands in a variety of settings

WEDZ = GLE] » B KT » LE? » FOLLOWING [HECTIONS CONSTRLCT
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*Whole Group
Focus

*Small spaces allowed for centers

*Center work needs to be
cleaned up after each work
session because of classroom
traffic patterns

*Emphasis on whole group and
table work



*Child-Centered
Focus

*Tables integrated into centers

*Block Center in middle of room,
protected on all sides

*Center work is able to be kept
up and returned to day after day

*Quality of student work
increased
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| Math Center
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Environment Promotes Self-Regulation

“Self-regulation in kindergarten has been shown to
correlate with achievement in math and reading,
independent of a child’s general level of intelligence.”

(Blair & Razza 2007)

Growing Minds: Building Strong Cognitive Foundations in Early
Childhood



Environment Promotes Classroom
Community

“The emotional quality of the classroom, including the
warmth of the adult-child interactions and the adults’
ability to respond to children in a sensitive and
individualized manner, is a consistent predictor of both

reading and math skills .”(Pianta, Belsky, Vanergrift,
Houts, & Morrison, 2008)

First School: Transforming PreK-3rd Grade for African American,
Latino, and Low-Income Childen
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Environment Promotes Growth in All
Domains

“Kindergarten plays a powerful role in children’s
successful introduction to formal schooling. Children
need challenging learning experiences that help them
move forward. But when classroom experiences are not
attuned to children’s developmental needs and individual
characteristics, they undermine rather than foster
children’s learning.”

K Today: Teaching and Learning in the Kindergarten Year



*Educating the Whole Child:
5 Domains of Learning and Development

Approaches to

Learning
Emotional & Cognitive
Social Development
Development
Health & Language
Physical Development

Development & Communication



“Do you love your brain?

ol

Do you want your brain to get smarter?



*What does our brain need?



*Then we learned about our
brain!




*“Healthy choices for a happy
brain

WATER!!

Sleep

Movement

Food

Safe environment
Growth Mindset
Crossing Midlines




Noodle

xl

- |

=



https://app.gonoodle.com/

“Happy
*Safe

*Calm
“Learning




*Turn and Talk!

With your table group:
e Divide your chart paper into four sections
e Label sections Happy, Safe, Calm, Learning

e Brainstorm what it would Look Like, Sound
Like, and Feel Like



“Who is responsible?

Point to the
Point to the
Point to the
Point to the
Point to the

person w
person w
pDerson w
pDerson w
person w

no is responsible for your brain?
N0 is responsible for being Happy
no is responsible for being Safe?
no is responsible for being Calm?

no is responsible for Learning?

Back to....Do YOU love your brain??
LEADERS LOVE THEIR BRAIN!!



*7 Habits of
Happy Kids

* By Sean Covey

e 7 Hablbs of Happy Kids

Habil 1- Be Proactive: You're In Charge

Iam a responsible person.
I take initiative.
I choose my actions, attitudes, and moods.
1 do not blame others for my wrong actions.
° Ido the right thing without being asked, even when no one islooking.

Halit 2- Begn with the End in Mind: Have A Plan

I plan ahead and set goals.
1 do things that have meaning and make a difference.
Iam animportant part of myclasroom and school.

o~ il Fiesh Things Tirsl: Work First, Then Play

,

I spend mytime on &ungs that are most important.
1sayno to things I know I should not do.
I set priorities, make a schedule, and follow my plan.
Tam self-disciplined and organized.

"= Habil - Thik Wi-Wir Everyone Can Win

Iwant everyone to be a success.
1 don’t have to put others down to get what I want.
When a conflict happens, I lock for a third solution.
I believe that we all can win!

Hdht 5~ Seek First to Understand Then to be Understood:

Listen Before You Talk
Ilisten to other people’s ideas and feelings.
I try to see things from their viewpoints.
1 listen to others without interrupting.
Ishare my opinions and ideas.

Hakil G- Sppagize: Together Is Better

Iknow that everyone is good at something
Everyone needs to get better at something.
We can all learn something from each other.
Working in groups helps to create better ideas than what one person can do alone.

Halaﬁ, T~ Sharpen the Saw- Balance F eels Best

I take care of my body by eating right. ex ercising and getting sleep.
Ileamn in lots of ways and lots of places, not just at school.
I take time to help others.




*Setting the Stage

*Risk-free
*Safe Place
*Choices



*FirstSchool A-BIRD
Framework

*5 Criteria for designing, examining,
planning curriculum

First School

*A - aligned
% B B b a l ance d Transforming PreK-3rd Grade

for African American, Latino,

* | n -| N teg rate d and Low-Income Children

*R - relevant e

Sharon Ritchie
LauraGutmann

FOREWORD BY AISHA RAY

*D - developmental




*“Explicit alignment of lesson content with the
established standards”

*Teachers need:
*Comprehensive understanding of the standards
*Knowledge of learning targets
* Awareness of previous and future standards

*A-BIRD; Alignment



*“Exposing children to a full, balanced curriculum
is critically important to overall learning”

*Children need:

*More experiences = more brain connections

*Emphasis on all subject areas - not just the
tested ones

*A teacher who recognizes the importance of
developing the whole child

*A-BIRD: Balanced



*“One of the best ways to improve curriculum balance is
through curriculum integration, or the purposeful
planning of strategies and learning experiences to
facilitate and enhance learning across key content areas.”

*Relationships exist across content areas
*Connections in the brain

*Demonstrate and explore understanding multiple ways
(draw, write, build)

*Bring together multiple learning goals

*A-BIRD; Integrated



*“One of the primary functions of a teacher is to
build connections between the students’
background knowledge and new content by
developing relevant curriculum.”

*Connection home and school

*Opportunities and time for problem solving,
application of learning

*Connections to career and life

*A-BIRD: Relevant



*“The final, and in some ways the most critical, aspect of
designing high-quality curriculum is taking into consideration
the developmental needs of the students across multiple
domains.”

*Whole Child, all developmental domains addressed
*Knowledge of developmental science

*Careful observation and documentation

*Address range of developmental levels

*A-BIRD; Developmental



*Topics of Interest

*Think about your students and topics that
interest them

*As a group, decide on one topic to share with
the whole group



*Projects in the Classroom






*Literature and Nonfiction Text
*Reading A-Z Leveled Readers

Map My
Neighborhood

T *MAPS: Literacy

Stteet ——

by Jennifer Boothroyd




*Speaking and Listening

*MAPS:
Literacy




*“Writing: From symbols to directions

*Maps; Literacy









*3D shapes and matching faces
*Scale
*Measurement

*MAPS: Mathematics




*Reading Maps
“Elements: Key, Compass Rose

*MAPS: Social Studies
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*Ramps and
Pathways

*Wonderful addition
to any blocks
center

*Addressing state
science strand of
forces and motion




*Ramps and Pathways and CCSS

®CCSS ELA:

ORead and compare non-fiction texts about simple machines

OExpressing opinions when working

OResearch

OGenerate questions

OVocabulary: incline, slope, supports, objects, connections, targets,
design

® CCSS Math:

OMathematical Practices Standards 1 and 3
Persevere and Arguments

ODescribe measurable attributes - heavier marble, longer ramp, wider
tube, shapes used when building



Video 1
*Video 2
*Video 3
“Video 4



https://vimeo.com/44099121
https://vimeo.com/44099122
https://vimeo.com/44099123
https://vimeo.com/44099124

*Bridge Building



\

-'l





















e, T ﬂ- ol
-
A St Kt
. C.ﬂ \ 0. :(
’_,













*From
Project
to
Project
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*Health and Wellness
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*MyPlate Diner






My Plate Diner
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*Bird Study















|BIRDS]
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*Approaches to Learning













*“Language Development and Communication
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*“Health and Physical Development
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*Cognitive Development

Yy s —_— —










*Documentation

WHAT MAKES A
BIRD SPECTAL?

e




*Concept Development:

*Discussions and activities that promote
higher order thinking

*Why and How questions
*Connections to real life

*CLASS: Instructional Support



*Life History Family Project

*Teeth and Feet

*Life Cycles

*0Ongoing Gardening

*0Ongoing Weather Charting and Comparing
*0Ongoing Tree Study

*Using Big Concepts; Change
over Time












*“Children have a strong disposition to explore and
discover. The Project Approach builds on natural
curiosity, enabling children to interact, question,
connect, problem-solve, communicate, reflect, and
more. This kind of authentic learning extends beyond the
classroom to each student’s home, community, nation,
and the world. It essentially makes learning the stuff of
real life and children active participants in and shapers
of their worlds.” (projectapproach.org)






*Topic Webs

*Visit each chart and add learning opportunities

*Centers

*“Writing
*Research

“Play

*Arts

“Field Experiences

*A - aligned

*B - balanced

*| - integrated

*R - relevant

*D - developmental







